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I. INTRODUCTION''

Volume I of this report examines the.Yelationship of reading gchieve-

/
ment gainScores to several independent variables: ch acterlstics of the

special reading programs and of the schoo' where they were implemented.
% !

( Individual student achievement data from students it, special Yeading
4. .

programs in 36 communities across the country were analyztd with par-

ticular attention given to the lowrachieving studenes. 'Our research
..

indicated /that program .eharacteristics do Antribute.to differences ound

6'5

I

-oh the reading achievement test gain scores for the low achieving students

even after 'sES and ethnicity 61e been accounted for in multiple regression

analysis, in Volume I we suggested hpiaotheses that individual or small

,group insttuction, reading specialists, teacher training, andjarent.

s

Advisory Councils ?ositively affect reading achievement gain scores.

. .,- ,
Other program components aretdiscussed and some differencoVin achieve-

.

N, t -

milt at the primary grades, compa to those at the upper elementary

> I
grades; suggest the possibility of different test 'talks for these different

levels t'

As part of this larger study, their, analyses of the tests which

were used as pre- and post -te' measures of readingachievement at the

variou,s sites were undertaken to deteimine if there was ahy evidence

4

fo0r particular tests being easier or more difficult thap.others.and to'
.

eXamine the nature of the tasks required of the students..Seven tests1.

.1
Test names are given in Appendix A. 4-

k=

0

3a,
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for grade levels f to 6 were analyzed and4lhat analysis constitutes

this Volume II .of tilt* report.

It Is oftdh argued that standardized reading tests have limited

usefulness -due-to properties of the tests themselves, differences in t. I

t-.. 1

o, k
.the cliikliirentaking the *tests, and the environment in which they are

..--.
,

taken.
1

One could' list many wea esses inherent the test's thembelves,
N

.

but despite these acknowledged weaknesses and limitatiOns, there is at

present no other way to compara growth in reading achievement, meaning

fully and objectigeIii for large numbers of students from across the

countor, There..maly indeed be a need fdr a different type of assessment

instrument, but until one is available: the standardized reading test

remains the best instrument for our kind of investiotion. All of the

analyses in Volume I of this study used the gains made from pre to

I

- posttest scores as the dependent variable, i.e., as the measure of

. proiram success. It sedum appropriate, therefore, to analyze these tests

ta.

and ask some specific questions pertaining to the differences between the

tests psed in the variour studies fro which we collected data and between

the different levels of these tests. Such inquiry has helped us to better

assess-the findings froin our own analyses of these data! We consulted

several sources on test analysis (Auerbach, 1971, and Thorndike, 1914)

and analyzed features of the tests thought*to be a possible influence

1For example, the standard error of measurement v4ries across test

series and even within series from level to level. Also children's

test taking experiences and their behavior in a test situation will ,

influence their performance and the,usual structure of the classroom

will aff ct their predispoition to test taking.

2
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First the differences between several reading tests designed for a given

grade level are discussed with 05e.purpose ofdizcovering wbiether or not

s

a particular test is _easier or more difficult than the others d., the

same question is asked of our own test-data. Next we look to see is( the

test tasks differ considerbly from one grade level to anothr and il'

our data reflect any such changes.

c
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II. DIFFEKL.-CES AND SIMILARITIES of READNG TESTS DESIGNED FOR THE SAME

GRADE LEVEL.
. /

Are there differences in reading achie4ment s'ts which mitt consistently
t )

c./...,, .... \

produce beVter. (or poorer).scores
c-.

for students taking:tests published

by one company or another? a

. '

There. do, seem to be .obvious variations from /
one test to another in

\

.
terms of the natnre'C4 the stimulus; the format of the tas1, the 'content

.

of the read)nvselections, the type of vocabudc used in the reading i.

selections, the predominant type of answer,tthe.predominant nature 'of ,..

.
.

a

the distractors, the ,number of items per .reading \assa ge\ the length of

" .

theireading:selectionsr etc. ; Our assessments of such fea,ures are pre-

.

;senee& in Appeadix B for the seven tests used by our sample\. We found 1

i

1

. "
. , \* ;4.'

these featurek to be combined in adifierent manner for eacW,test, and it **k
.

. .
. . \

was our impreStiionistic judgment tharthose features which were character-

ized as More difficult) in a given rest tended to be counterbalanced by

other feStures.yhich were characterized as less difficult or ltss demanding.

\1

For example,4one .reading comRrehenvion subtest for rade 5 may have a very

literatel vocabulary in informational selections, taut the "cloze pfocedure"
9-

? V , / -

format may help the child no narrow his choice-ofan answer more quickly

. \. %. .. ..,

.

.

, and more easily. In' 'another test; Tore difficult inte,rpretive-type p'qt-
.

)-
.

.

questions' may accompany relatively less difficult narras,ive-type reading
\

selections with atixed literatean& con vtrsatanal vocaItiT.Fry. Or, tests

-...

with a let lengilio&r selections an a very,.liserate vocabulary may be

ft

follow
C,by more,factki-tYpe questions and these may be less demanding.

1

,
.

...:,1-....,

,6
1 By literate mean' vocabulary more..ofcen found in print rather than

speech.
2
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In general, a heavy vocabulary load in the ,reading selections seemsf J

often Abe 'counterbalance) by fewer analytiC types of answers and/or

a formathae. guides" he choice of answer. Questions demanding inter -'

a

pivtatiOn'of the text which require more thought or analytic-skill

seem-to be counteTbalnnced'by reading selections with lighter vocab7
f

.

ulary and informational load. The result is that a child's,score on

.one test for grade S may not be too different from his performance on

another test f(,/- grade 5, even, though the two tests appear unequal in

.

their demands. So while scores on the different tests might reflect

different competencies, /he overall differences in.difficulty may well

.

We attempted to support our cdntention that` children's performance

on tests from different publishers of any one.grade level are probbly

Oot very different by manipulating our own data tc' determine Whether
1

any particular test yieJds consistentlytlqwer (or higher5 scores. The 4\

pre- and post-test mean scores at each gree lever. were converted to

4

11n his early invest
made several lobservations

present analysis: either

tribute to the difficully
as .well as undertanding

igation of _reading tests, Thorndike (1917)
*hich ar "once again.supported by our
the question ofehe selection might
of the test aqi, oaderstanding the task
the words influences test scores.

S

'

4
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,g,rade level scoresl for the low- arid mid-groups and they are given in
0

Table 1. The ranges"of the post - -teat' scores only are given in labile 2.

,It can be seen that the range Of the post -test scores for most

grade 'yvels ttnds to be within a grade level and it is espfcially

narrow for the lower grades. Further an inspection of which tests_

yield the lowest Scores in the ranges reported indicates that every

test used hA'S yielded -the low end of the range for at least one-grade

level. The scores on the high end of the range also come from all of

the tests. The homogeneity of the data suggeseP that no one' test can

be identified as being consistently easier or more difficult.than the

others.

The range does increase with grade level and* one might speculate

that the particular test given to some students at the Intermediate

v

level might maKe some difference. Certain aspects of test construction

1We calculated the pre- and post-test mean scores at each grade

level for the low-, middle-, and high groups on each:test. These mean

raw scores are either the. original on-level scores of the students or

have been converted to an on-level score. We then. converted these to

grade equivalents. Table 1 shows the pre- and post-mean scores on the

vocabulary and comprehension subtests for the low- and middle-groups

on each test from grades 1 to 6 except for groups taking the 'MS

(it was used only at grade 5) and groups taking the STEP (no grade

equivalents are provided by the publisher), and groups for whoth only

a total reading score or only a comprehension subtest score.was avail-

able. There are. several caveats to keep in mind as one inspects this

table. Firs*., these scores are not based on longitudinal data; they

represent different children at each grade level. Second, it should

be noted that some groups had a very small N. Third, while the mid-

groups were composed of children whose scores fell within the 16tkto

the 84th percentile according to each publisher's, norms, these groups

tend to have much l n t'lower means thane a truly representative mid-group

would have.

lv
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TABLE la

tPRE AND -POT :1EAN.SCcRES

's

Grade'Equivale.Rts for the Pre and Post Mean Raw Scores on theiVocabulary (V)
and Comp i .:rehensop (G) Subtests of each Test for thesLOw Groups from grades 1 tO\6,

s Cow Groups

Grade 1 2 3 ,4 . 5 6

Tests N V . N '
NQ.N

V C ti V C . N. 'V C/ 1 1.7 C

Pre
GMT

Post

, %

1

189
!

"1.3/
2.323

1.2

22.
252

r
1.6

3.0

1.5

2.8
223

2.6

3.91

-

2.2

3.6

-.

,

154
3.1

4.0

2.4

3.6
124

3.5

4.4

2.8

4.2-

Pre
MAT

Post
S.

68
-1.5

2.5 .2.3

1.4
. 137'

1.9'
i

2.9
`t.

1.8

2.7
50

2.3,

3.2

2.3

3.4
49

,3.0

4.1

2.6

4.2
la

3.2

4.6

'3.1

4.3

Pre
SAT

Post
184

115

2.6

1.3

2.4
156

1.8

2 27

1.7.

2.7
52

2.5

3.2

2.4

3.4
14

3.0

4.1

2.9

4.2
20

3.5

4.6
'svt

3.6

4.3-

P
CAT

re

Post
v.,

4.4
2.4

3.4

2.1

3.4
30

2..4

3.4

2.5

3.6
89

2.5

3.2

3.6

4.0

Pte
.CTBS

Post
45

2.3

3.1

2:3

3.4
32

2.7

3.2

. 2.7

3.3

14
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TABLE lb t,

PRE AND POST MEAN SCORES

de EquivalentS-"for the Pre and Post Mean Raw Scores on the Vocabulary (V)
a d Com rehension (C) Subtests of each. Test fog the Mid Groups from Grades 1 to

00 -,

Mid Gr".ips

Grade 1 2 t. 3 / !

Tests N V C N.
1.7 N

a.

V C N

Pre

GMT'

'Post

39 ,,

-

1.5

1.9
303

,' 1.7

2.7

1.6

2.5

) 180

2.5

3.4

2.3

3.2

49

Pre 1.3 2.3 2.1 '1 3%0 2.8
MAT 75 243 . 315 186

Post 1.6 2.9 2..; 3.7- 3.6
re f

Pre 1.3 2.3 -2.0

AT\ 223 5.

Post 3.1 2.8

Pre 1.5 0.6 2.4 2.0

CAT 41 36 36

Post 2,,5 2.4 (2 .9 2.9

Pre

CTBS

Post

L6

17

4

V C

.

4.0 (2.8

4.8 4.2

v3/.8 3.7

4.5 04.7

3:2 3.0

3.6 4.3

,

3.6,

4 .5"%-, 4.4

2.9

4.0 4.1

4.8 6.0

5 6

N C N V

90

4.2 3.1

.4.8 4..7

129

4.8.

5.8

^4.2

5.6

58

4.2 4.3
9

4.8 4.9
c.

5.0 4.9 5.6 61.1

I

4.1 4.1 '. 5.6r 6.1

28 181 .

4.6 4.64 4- 6.4 6.6

. -t-

3.6 5.0 4.8
47 114

4.0 4.6 5.4 5.7

3.9 3.4

3. 3.4
,

Ljl 17
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TABLE 2

POST -TEST mE4ps

I

/ Range of Post-Test Mean Scdres.for Low and Mid Groups Across Various Tests
on the Vocabulary' and Comprehension .Subtests1,,,,

S

Grade

Grade 4:

Grade 5:

Low. Group

Vocabulary
L lest Highest (Difference)

3 (.GMT) 2.6 (AT) (.3)

3: (S'AT) 3.0 ,(GMT) \ (.3)

\

3.1 (CTBS) 3.t (GMT))

3.2 (C'BS) (SAT).

Grade 6: 3. 2 (CA6, .1.4.6 (SAT)

.1 , 'I

Grade 1:

Grade 2:

'Gr'ade 3:

'Grade 4:

'Grade 5:

Grade 6:
A

2.5 (14AT)

2.9 (CAT)

3.6 (SAT)

A (CAT)

5.4 (CAT) 6.4 (SAT)

t--

Nid Group

!.:1 (SAT)-

3.7 (CWT)

(CTBS,

GMT)
5.0 (MAT)

A

Co ehenaion
.Lowest Highest (Difference)
2.2 (GMT) 2.4 (SAT) (.2),

2.7 (MAT,

SAT)

2.8 (GMT) (.1)

3.0 (MAT) 3.6 /(GMT) (.6)

13.3 (CTBS)

4.0 '(CAT)

4.2

4.3

(S4

(MAT,

SAT)

(.9).

Z.3)

I. 1

1.6 (MAT) 1.9 (GMT) (.3)

2.4 (CAT) 2.8 (SAT) (.6),

2:9 (CAT) 3.6 (MAT)

4.2 (GMT) 6.0 (CTBS) (1.8)

3.4 (CTBS) 4.9 (MAT) (1.5)

5.6 (GMT) 6.6 (SAT) (1.0)

1
The test yielding each score is

\ '

4.

given in parentheses

I

9

1 8

(

following the score.

.

1
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4

S

, .

may faVior one or another form of instructioh; that is, it may come closer

to testing the skills that have been developed during training. Such

, .6speculations are bey6nd the scope of this report and they fleA further
----0 :

,

-,, --
1

t.investigation. So does Ahe queskon as tO\why,themean gains for some
.

r a
. , . .

tests are much gter fpi the compreheasion sAction while the loins,
.

. ..) .
.

for other tes?'s are 3reaterlor vocabulary. What aspecls of test con;
, .

.

struction contribute to tliee, differences in each case? o
,

One implicati m..frqm the abov...-- e a lysis is that our .conversion of .r

I ,:
, \ ,

scores from many different test at gra es 4, 5, and 6 to equivalent
-

)
.

MAT test-scores (via-The AAChor'StudY, _,dUcatioriAl.aesting Service, 19741
ar )1

as reasonable in that 4uantitat,ive,differences were accoun tedfor in the

conversion and (according to dur -analysis) these differences tend to _

-balance out aq described above. However, there are some indications that
Leo

the test scores frol different tests might reflect somewhat different

competencies. Correlations of school and program characteristics with

gain stores, then, could conceivably be differe nt for the different tests.

4 4
The general question is beond the scope of our study, but merits further

research if standardized achievement tests continue to be the manner in

S. r

which program effectiveness is gauged:

I

' 10

19

1
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III. DIFFEREftS^IN TEST TASKS AT THE VARIOUS GRADE LEVW

',s

I

As we look. aNthe changes from level to level within a test

series (see Appendix B), similarities across 'tests are more obvious,

4
especially iri the type of vocabulary that is 'used. There is a general

shift frqm an easier vocabulary of words and phrases used frequently

in speech in primary tests to a rather literate (4 some teits, highly
,.

1

literate)erate) vocabulary in,the upper elementary grades; with the balance

.* 'c 1,, N
.

shifting by the end of
°
0.rade 3. This is true across all test series;

.' ./
although the proportiov of One .kind, of vocabulary to the

.

other,is not
/ .

% .

identical in all levels for the same grade. This may be because some

series have only one level for grades 4, 5, and 6, thus requiriWg a

I?-
fuller sampling within the range offerA, while other series provide

a different level for grade and for grades 5 and 6. Further, there

is a general shift in the reading selections from experience stories in /

the primary grades to informational,selections from the content are

in the upper grades. In most series, particularly those not using a

modified cloze procedure format, the type of answer shifts from the.

simple asking for recall of facts to e. variety including more complex

responses requiring interpretatiob or evaluation. Sentence structure

also becomes more complex. These changes in the deMands of the test

from primary levels to the upper elementary levels parallel the changes
-

that occur in reading instructional series from grade 1 to grade 6.

Wg'may also look to the data from our groups to determine these

changes in test demands are parallel,ed by differences in performance.
oot ,

20
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As we inspect the pre- to post-test gains (Table 1) within qv andtest ar

..4:
across grade levels, we find that the gains are not.consistently greater

'or smaller forthe upper grades as.compared to till lower grades: For

the low groups, the gains center around one rade level and for the .

mid groupsitis somewhat lesi for Vocabulary but again around one grade

jevel,for comprehension. While students in the low group continue to

make gains from grade to grade, their overall achievementfrom the

begning. of grade 2 to the end of grade 6 is only abouethree grade

. equivalents and the 6th, graders are performing at atibut the 4th grade

level.- This level, according to our test analysesy represents the

transition fr.pm primary to intermddiate levels.
. .1

. ,
.

r

/

For the mid groups, the overall achievement from the beginning

of-grade'2, where most test late first .or eprly second, to the en

.
. ,

of grade 6 4,3 about, four grades ,--._The 6th graders at theeend-of the

year have passed the 'transition into upper in rmediate level dreading.

r,

tests and are readag at a late nth or e rly th grade level. F-?.n

ttr),

though the Majority of the mid group s ents are below average readers

(according, to rational norms), they were able to make the tra,;sitipn

to intermedCate reading. From table lb we can discern that while

the midgroups in the spring of 2nd and,3rd grade are p.a-forming slightly

better than the low groups (about .5 grade equivalents), at the endof

- .
r

fourth grade the difference:. .tre far greater (1.2 grade equiv-lents).
1

0 'Apparently these low groups do have difficulty in performing beyond

early-fourth grade test achievement by the end of grade 6. This fact

1 The low groups tested with the MAT seeL to be further apart froi the

corresponding mid-groupS tfign for any other test. "Why' is another q a-

tion deserving further research.

12 .
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4
'would seem to support the co6tention that d ifferent test tasks are requir d

)

for intermediate levels and that the low - groups, have more difficulty with

! them than the miliLgroups.

If our cross-sectional databear a resemblance to what longitudidal

data might look like, the amount of loss from one. year's post-test to

the pre-test at the next higher level is Striking. .(Table 3 presents

this data selected out of Table 1 for clarity.) 1 The average loss

froth spring post.-testing to the followine1111's pre-test for the low

-

groups is abotit 6 months in comprehension and almost 7 months'in vocabulary.

The mid-groups tend to lose mudh less over t?-, summer.

Thus, one may infeu from theLe data that ,he poorest readers fn t1

intermediate grades and beyond may continue to need all the help 'spec:jai
! .

reading prograls can offer them in order for them to continue their growth

through the transition period to thee'qualitatively different Intermediate

levels of re ing. Since the' low groups.qite often do melte almost a full-

year's

-

. _ .

year's groWth or more from Fall to spring, much more thought needs to be
,..

46-
.

given to ways to reduce the loss in reading skill that seems to occur

over the summer for poorer readers.

As an aside before leaving the ,differences in test tasks at the

different tirade levels, we would like to speculate about.off-level

testing. If different demands are made on readers at the upper elementary

levels, continued off-level testing may, be necessary in order td show gains

lAgain we caution the reader that these are cross sectional data and
are only presumed to resemble longitudinal data. .

2 Unfortunately, inclusion of summer programs was not one of thb
independent varrOles on which we collected data.

N.

13
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TABLE 3

SPRING TEST RESULTS. AND FoLLOW;NG'FALL

Dfffetences,41etween Spring Pos't-Test Means and
Pre-Tesp Mean Scores for the Low

TEST RESULTS

the-Following Fall's

Group

.4.

Grade 2

Previous SpriWs
-.Post-qest Mean

Grade 3

Pre-Test Kean for
the Followin g Fall

Vocabulary_ Ctmprei.ension Vocabulary, comprehension

GMT 2.3 2.2 1.6 1.5

MAT 2.5' 2.3 1.9 1.8

SAT 2.6 2.A 1.8 1.7
.4

...

Grade 4 Grade 4

GMT 3.0 2.8 2.2

.00

MAT- 2.9 2.7. 2.3: 2.3

SAT

Grade 4

2.7 2.7 . 2.5 . I4%.1

Grade 5- ti

GMT 3.9 1.1 2.4

MAT 312 3.0 2.0

SAT 3.2 3.4 3.0 2.9

CAT 3.4 3.4 2.4 2.5

CiBS 3.1 3.1 2.7 t

Grade 5 (;r.iue 6

GOT 4.0 3.6 3.5 2.8

MAT 3.8 3.6 3.2 /3,1

. 14 SAT Z.1 .4.2 3.5 3.6

CAT 3,4 3.0 2.5 3.b

14
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which poorer readers ma be making, albeit' *lowly. The.demana.for the

lower level tests are qu itatively different. In our,atudy,"we converted

r
'all offlevel 'scores to -1*ve l scoiesand we arefnot sure.dhat effect

this may have had on gain/scores. It is an area for further research"-

Conclupions
C

.
An analysis of the tests used for the programs in our study yielded

several insights as to thadifferences in reading problems at the various

grade levels. There isa gen al shift ih the .ype of vocabulary used

from the primary grades to the pper elementary grades--froin conversati a/

to literate, .from what you might expect children to hear and speak to

what you might expect them to read. Al'Id the passages in-the intermediate

tests are Mbre apt to be in the content anaas. It is our impression

f
that this shift has taken place in-most tests by the end of gradV.

P
. . -

Therefore; to score above the fourth grade level, a student would need

to be familiar with this literate vocabulary. The low achievers com-

pleting the sixth grade score at reading levels right around the fou*rth

grade in both vocabulary and comprehension subtepts. The indications,

are that there is a need to focus on. increasing the lower students

exposure to print aswell as offering guidance in interpreting the

print. Seemingly, those who need to read the most in order to be

better able to read, are the least able and the least likely to do so.

15
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APPENDIX A

Tests Analyzed
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California Achievement Test (CAT) Monterey, California: California Test..
Bureau, 1970.

VID

Com rehensive Tests of Basic Skills (CTBS)-Mopterey., Caiif.k%nia: California
Test Bureau, 1968.

4

Cates-MeGinitie OM) New York: Teachers College Press, Columbia University,
1964.

. .

Iowa EvaYPupil Tests' of Basie Skills (ITBS) Huston, Mass.:
19714,

Metroklitan Achiexpment Test, (MAT) New York: .,Harcburt, Brace.& WT10, 1970.

Houghton Mifflin,

Sequential Tests bf Educational Progress (STEP) Princeton, New Jersey:
Educational Testing Service, 1969

Stanford Achievement (SAT) New York: Harcourt, Brace .5, World, 1964.
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APPENDIX B

Test Analyses

The tables in this appendix contain information about what we

judge to be the most important or striking features of these reading

tests.
1

One is included for each of the vocabulary subtests and one

A for each of-the-Comprehension subtests for all seven test series

7' examined. A different form is used for each. of the two subtests
,

Common characteristics, e.g., topal numbercif items, test time, etc.,
.

are reported for both subtests, but other characteristics are not

shared. Most of the descriptors listed along the left -hand margin for

each form refer to objective or quantitative characteri ics of the

tests, such as'the range oe.nu.mber,of itemb per reading passage on the

comprehension subtest. Several other descriptois indicate qualitative

aspects of the content of the tests. For example, the descriptor

Content-Type - Vocabulary in the tables for the comprehension subtest

refers to the nature of the reading selections (whether they ve

experience stories, content area or literary selectioni, or poems)

1Not included in the description for each.test series are technical

data pertaining to validity and reliability or such information as cost

of test or marking procedure; these details were not considered relevant

for our present. concerns. Also, we did not estimate how many different
reading skills are measured by the questions in any one comprehension

-subtest as it is not clear from the research. literature how many compo-
nent skills reading comprehension comprises or whether any one of most

of these hypothesized skills can necessarily be assessed independent

of the other skills by one question (Berg, 1973; MacGinitie, 1973).

18
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and the vocabularY1 used in these selections. It must be emphasized

4

that, in spite of judicious counts and tallies, the final judgments

1 used for describing the qualitative features were very imprei3sionkstic;

1t was not possible for us to refine and objectify more precisely these

judgments for this report. We became partillarly interested in some

of the cFaracteristi s which most reviews of reading tests do not comment

on or evaluate (e.g., Farr and Anastasiow, 1969; Grommon, 1976). These

features include the manner in which items are presented4 the number of

responsessper passage, the type of distra.ctors given as responses, the

vocabulary used, etc.

In both subtests, vocabulary was holistically rated as to whether

it was conversational (in our judgment, apt to be used by the, child at

6

that age in everyday speech) or literate (found in books the child would

read but intuitively not thought to be part of his spoken vocabulary) 2

In the vocabulary subt6st, under the broad cateogry of STIMULUS, Symbol

was defined as whether the stimulus was a pidture orvord(s). Format

further defined this category for words only - whether they were pre-
,

d6nted singly, in a phrase, or in a sentence with or without meaningful

L
context (e.g., "The opposite of giant is ..."). In the RESPONSE category

lA more formal test anal ysis would do this in a more systematic
way, making reference to word lists, while our analys4.s was done more
on'an intuitive base as it was only one small part of our project.

2 (see footnoxe above)

2
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Nature of elloice indicates how many and what she alternative are while

Answer T7pe defines whether the child iys asked to name the picture,

provide a synonym for a word, or to select the word most closely assoc
,

iated fhe picture or word stimulus. Organization is related to

whet the child is expected to fill in final word or make a direct

match. Distractors include phonic (same initial sq4nd(s) or initial
.

sound plds mediate vowel), semantic (clbsel r lated words where the

child is asked to seleft the best .one) or config6rational similarities
4

in the response choices. Type Vocabulary was included at both the

stimulus and response 'levels to indicate if children were presented

0

....,with one type of vocabulary and asked to respond, or match it to another
.1.-

types The descriptor Content Area in the vocabulary test indicates
. ,

1

general vocabulary vs. a prddominance of words related specifically to

*ory, math, science'or other content areas.

In the comprehension subtest, under STIMULUS, Number refers to the

number of4assages (not the total number of questions) and length is

concerned with the range of number of words in those reading passages.

S'25tatol and Type of Vocabulary in the passages are combined since the

two are so closely related and content frequently dictates the predominant

type of vocabulary in the reading passages.

Inder RESPONSE, the Nature of Choice explains what the student

talk is and Answer Type refers to whether the questiond require a

factual or an interpretiA or. evaluative understanding. It is recog

nized that these latter can and most often do,require inferencing.



e

r

Organ4zation indicates whether the child is.asked to respond in a cloze

,

prOcefre, to °fill in omitted final words or phrases in post statements,

or to respond to post questions. Distractors ranged from those that

were (1) primarily semantically or-gramatically illogical with reference

to the context to (2) those that were merely less likely possibilities.

I

-$

tot

qe'

30
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V

Metropolitan AChievement Test (19,74)

The publishert of the MAT provide four different levels t6 cover six

grades. Two different levels are provided for pre- and post-testing at,

grades,l, 2, and 3 (Primary I and' II); only one Aval is provided for j

grade 4 and another for grades 5 and 6.

Items in the Vocabulary subtext range from using a vocabulary that

is completely conversational at, the early levels to partly conversational

4+ and partly literate at the Intermediate level. Stimuli, other than the

pictorial type, .1t the earlier levels are partial sentences. The vocab-

ulary in the responses, however, appears to.make a more complete change, kl

with literate vocabulary used at the Inttrmediate level. With the excep-

tion of the Primary I level., correct responses seem to require primarily

a choice f ynonyms. In the comprehension subtests, from the end of

grade.3 on, the suggIsted levels for the upper elementary grades contain
,

reading selections mainly from the content areas with primarily a reading

not a spoken vocabulary. Also, this Intermediate levellcontains mainly .

interpretive types of questions, with distractorseof a mixed nature,and

.
the selections are, on the average, of moderate length with an average

of five or six items per selection. .
(See Tables B-1 and B-2).

31.
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LEVEL:

GRADE(S):

STIMULUS

Symbol

Foimat

TABLE 8-1

Features of Metropolitan Achievement Test, Form G, Subtest: Vocabulary (Word 'knowledge)

P-I

1.5 to 2.4 '

IP-II Elementaiy 'Intermediate

2.5 to 3.4 3.5 to 4.9 ,5.0 to 6.9

picture

17 items:pictures
23 items:inp.sentence

Sentence with missing
last word (no context)

a

Type- of vocab.
1

1/2 conversational-
, 1/2 literate

'Incomplete sentence

:Sentence with missing
last word(no.coptext)

.1/2 conversational-
`.1/2 literate

RESPONSE

N.) Nature of choice one of four woe s

Answer type , association

one of four words

pictures: naming
Q inc.AntenCas:synonyms ,primarilysynanyms

Incomplete sentence

Sentence with missing
last word(no context)

'1/2 conversational-
.1/2 literate

?

'one of four words one Of f words

'primarily synonyms

Organization picture to
. isolated word

picture to isolated
word,final word omitted final word omitted . final word omitted

Type of.vocab. conversational . 1/2 conversational
1/2 literate

1/2 conversational
'1/2 literate

literate

Distractors semantic, graphic/
phonic confusions

Pictures- semantjc

'phobic -

Words-phonic
some semantic none apparent

TOTAL NO. ITEMS 35 40 50 50

TIME 15 min.

CONTENT AREA general

32

18 min. 1 15 min. 15 mil.

general

1

general general

33



TABLE B-2

Features of Metropolitan Achievement Test, forum C, Subtest: Comprehension

no

I

1

LEVEL:
\ i

Primaty I
\ ,

Primary II Elementary
.

'. -

Intermediate
t

CRADE(S)
fel\

1.5 42.4
.,

2.5 - 3.4 . 3.5 - 4.9. 5.0 - 6.9

STWULUS

Symbol

A. pictures
B. short -Rosa en

A. pictures .

E. passages .

A. 13
B. 6

t

'.,

paragraphs
.

8

.

1.

ere re hp'

8Numbers A. 13
R. 13

Len th R. 15-:7 words B. 21-73 words 60-120 words 55-180 words

Content And
tvocabulary ype

A
-.

,

A. exturience pictures
B. ex:onfence stories -

spokro vocabulary

\,

A. experience pictures
R. 3 experience stories

1 Content area selections
mostly spoken vocabulary

2 experience stories -
spoken vocabulary

6 content area selections .

mostly literate voc0.

2 experience stories
mixed vocabulary

6 content areeposages-
literate vocabulary

RESPONSE

Nature of choice

A. choose 1 of 3 sentences
11. cboone.1 of 1 wordn, R

few phrnnes
.

A. Choose 1 of 3 sentences
R. choose 1 of 3 phrases

..

1(.

choose 1 of-4.
words or phrases

choose 1 of 4 phrases
.

-

Answer type
,

A. interpretive',
R. mainly.factunl

A. interpretive
R. mainly factual mainly interpretive mainly interpretive

Oyganiration

A. describe picture .

B. answer post questions

A. demerthe picture t

11, nnquor r,st questions
finish post sentences

answer post questions
or finish post sentences

answer post questions
or finish post sentences

. 4

Mistractor(s) mainly inconsistent mainly inconsistent mixed mixed

WOOER OFITEM5

On test 47 44 . "

(

45 45

Per passage 1 - 6 1 - 7 4 - 7 4 - 7

TIME 30 otnotes 30 minutes 25 minutes 25 minutes

Correlation with

vocab. subtext
/ .

1

t
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..._--Stanford Achievement. Test (1964):

0

The publishers of the SAT provide four different levels to cover six

grades, although two different levels would seem tp be needed at gra& 2

and at grade-5 for a pre- and post-test in these grades. The stimulus,on

the vocabulary sub ests are complete sentences that are essentially the'

definitions for the missing final word...The shift frow.conversat oval to

literate vocabulary for both the stimulus Etna responseis made at grade four,

Intermediate I level. While semantic and some phonic confusions are used as
.... I-,-

distractors in Primary I and II, there are no apparent patterns at the upper
a

levels.

In the comprehension subtest-s, from the end of grade 3 on, the ding
1.

selections are mainly from the con\ent areas, with a rending- type ocabulary.

The use of the cloze procedure with selected deletions seems to constrain

the choice of answer to what is semantically logical wA -thin the context of the

paragraph. While selecting the correct answer usually requires inferencing

skills, the answer is more clearly right or wrong when placpd into the context

fr(m which the deletion was made. This is in contrast to othe- tests which

-
require answering interpretive type post questiOns,w ere there is a lack of

contextual feedback. The SAT tests contain a larger namber of items than many
.

of the other test series, ,but the format Of the task for the student who ii.

. 4.

selecting'a word to fit into the context seems to demand less "thinking" time

than would be reauired by interpretive or evaluative post q \ uestions: The

N4 /
. passages are, on the average, of Moderate length. (See Table"g. B-3 and B-4)

\
36
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TABLE B-3

.

Features of Stanford Achievement Test, Form 1J, Subtst: Vocabulary

LEVEL: ' i Primary I Primary II
I Intermediate 1 Antermdiate TI

GRADE(S): 1.5 - 2 5 .5' - 3.0 111.0 - 5.5 --S.5 -1'end of 1.O

f

i

STINtLUS i 1.

1 .

i
.. ,

Symbol 1 pie urei-. .

incomplete sentence

.

incomplete sentence

f
":'

incomplete sentence

Forilat -

.

.

1

inc pleie sen .nce
(wi 1 context)

incomplete sentence
(with context)

incomplete sentence
{with. context)

Type of vocal,. l

conversational
11 literate literate literate

R IESPONSE i

'

i
.

choice' oneliatttrer 'Of, four words

.

one of our words one of four words . one of four words,of

'Answ41. type ..naming synonym 'synonym,
i

synonyM
..

1

Picture to
.

final word (final word final wordOrgani7ation -

isolated wordwor lomitted . . lomitted
t

omitted
1 I-'Typl, of- vccab. t

lconversationa:
1 conversat i °nal ;),.' 1 i te rote iliterate Jiterate

:semantic confusions
Distractors : same initial letter isemantic confusions i

.
$

i

1 A

TOTAL NO. ITFM:i 15
i

16 33 48
- 1

TIME 15 min. 12 min. 10 min. 12 min.

CONTENT AREA I

general general
,

general
i -,- I
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"TABLE 6-4

Features of Stanford Achievement Test, retie W, Subtest: Comprehension

LEVEL: ...

.

Primary I Primacy TI Intermediate I

.

v..,/ 0
Intermediate II

CRADE(S) 1.5,- 2.5 2.5 - 3.9 4.0 - 5.5 5.5 - 6.9

STTMULUS

Symbol . '

A

short paragraphs
mostly
short paragraphs 0

higf short, WIN. ' .

average length paragraphs

i 4

average length paragraph

Number
.

33 4

,_=,...

31
.a

N 11 170 words
,

26 ,)

10 - 75 wordsLength . 5 - 37 words

---.....-An

.9 - 100 words

'
.

Cont4t and
vocab. type

mostly experience stories,
spoken vocabulary

.
.

.-----

0

20 experience stories with
spoken vocabulary, 11 content
area selections, more literate

... .....
-vOcabulary

21 ccetent area selections,
literate vocabulary
8 short experience paragraphs,
more spoken vocabulary -

21 content area selections,

litcrata vocabulary :

S short experience paragraphs-

RESPONSE ,

Nature of choice

.

choose 1 of 4 words
4 .

choose 1 of 4 words'
(a few short phrases)

.

choose 1 of 4 words
,

choose 1 of 4 words

Answer type mostly factual more factual more factual ' . more factual
46

tOrganisation

omitted final word -

a few (-lore
.

mainly grammatically or
semantically inconsistent

close for 29 paragraphs
unfinished post sentence
for 2

mainly grammatically or
m tsemantically inconsistent,

close fir all but 2
paragraphs which have
unfinished post sentences

mainly grammatically or
semantically inconsistent .

close for all but 3
paragraphs with tsofinished

post sentences

mainly grammatically or
semantically inconsis nt

q

.

Distrac r(a)

NUM:1.R OF ITEMS
C

On test

,

.
10

\ '
60

. t
' 60 64

Per passage 173

25 minute* 2
1-6

.
J

lb minutes

1-5

30 minutes

1-5.

30 minutes
TIME

Correlation with
vocab. subtest

.
* ,



Sequential Tests of Educational Progress (1969)

The publishers of the STEP series provide two levels for the

elementary grades, but only Level 2 designed for grades 4, 5, and 6

was used in this study. At Level 2, the vocabulary subtest format is

a sentence which describes or defines a word or it uses an underlined

word in context which the student will define. These sentences are

followed by an incomplete sentence that requires the child to select

the correct synonym, associate the most correct word, or interpret the

situation. Since the stimuli use the words in context, the task required

of the ch ld goes beyond vocabulary recognition to include some degree of

comprehensio . However, the use of context may assist the child in under-

standinFI the word tested and thus facilitate the selection of the correct

response.

In comprehension, only one poem and Five very lopg content area or

literary selections are used. These require the child to check back over

a great deal of material when searching for cues to the answer if he does

not immediately know it. However, the vocabulary is not as difficult

for students in grades 5 or 6 as idSeveral other series (e.g., Gates_
---,

MacGinitie) for thesegrade levels-. Moreover, while most of the correct

NN\acanswers require interpreting, the distr tors often tend to be clearly

wrong rather than merely less likely correct. (See Tables B-5 and B-6)

28



TABLE B-5

Features of the Sequential Test of Education a Progress, Series , Form 4A, Subtest: Vdcabulary

LEVEL:
i

4
.

, ,

.

GRADE(S):
,

-I
4,5,6 ,

.

STIMULUS

Symbol i

.
,

1

words
.

I

Formit one sentence definition
;plus additional sentence
1w/ final word omitted

.
.

..

Type of vocab. . !primarily literate,

RESPONSE

Nature of choice,

,

,

one of four words

.

.

Answer type . 1/2 synonym 4

1/2 association
.

Organization ' final word omitted

Type of vocab. primarily conversational

Distractors
e

semantic
,(Olus judgmental)

1.!

TOTAL NO. ITEMS 30,
4Y

TIME 15 min.

CONTENT AREA general ;(

-s

t
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TABLE i-6

Features of the Sequential Te'st of EducationalProgress, Series II, Form 4A, Subtest: Comprehension

O

GRADE(S)

.

4,5,6

,

STIMULUS
,.

Symbol . .

,

,long multi-paragriph
passages

'L...._

.

.

Number, 6
0

.
.

.

Length 125-490 words
/

Content and
vocab. type

r

,'

,.

$ content area select-
ions- tend to literate '

vocabulary
1

.1 poem- spoken vocab. .

RESPONSE

Nature of choice

1

choice of 4 words,
phrases, or sentences

.;

.

Answer type

Organization
n s es post sentences

or answers post questions

Distractor(s) mixed , ....

,

NUMBER OF ITEkS

On test

Per passage

TIME'

30

4-6 s'

Correlation with
vocab. subtest

30 minutes



;TABLE B-7

Features of Cates-MacCinitie'Reading Test, Form Subtest: Vocabulary

LEVEL:
j I Primary A Primary B Primlry C

.

Survey D

GRADE(S): I

'

1 2 i 3
L

4,5,6

)

STIMULUS
I

!

i

symbol I picture picture '

.

.

12 itens: pictures

_id items: words ,

4

words

Format , ,

.

.
i

. Iwords in isolation .

(1/3 conversational
! 2/3 literate

word in isolation

.

literate ,
Type of vccnb. 1

4E5P0;,,sE
i .

A
Mature of choice' one of four words

. !

,

one of foist- words

#

one of four words one of five words
I

t

Answer typc .

1 camirIF naming

picture:naming
1

some classificatiop
word:primarily synonym svponym primarily
some classification

i : I picture to isopted .
4 ,

Orgnni?ation Z picture CO ipicture to wor
4 i isolated word lisolated word _word CO word . word to word

_...

i

'
-. ;1/3 litc-fate 1/2 literate . 1/4 literaterypr of vocal;. 1 cnvers:otional

: J i2/3 conversational conversational 1/2 conversational

isemantic, same initiali

Distrctors letter or blend, iphonic confusion Phonic confosioo
s

picture
:similar configurations;

TOTAL, NO. ITEMS, 48 43 * 52 , 50

15 min. I 15 mln. 20 min. .TIME
!

) .

CON1ENT AREA
general geheral general peneral

P.

46
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11
,'Cates-MacGinitie Tests (1964)

-II

The publishers of the Gates-PlacGinitie series provide four different

levels for grades 1 t) 6, with one level for grades 4, 5, and 6. On the

vocabulary subtest, Primary A and B present pictures which the child is ..

required to name. Words in isolation are introduced in Primary C and .

IIused entirely in survey D for grades 4, 5, and 6. The child is required

II.

to select the most, correct synonym or select from the responses the word

that is most closely related to the stimulus word. Literary vocabulary

II.

is used from grade 3 (Primary C) on for the stimulus word and is balanced

by an apparent mixture of conversational and literate vocabulary in the

.-
response choices.

IIIn the compren,msion section, from the end of grade 3 on, reading

selections are primarily informational, with a very literate vocabulary.

11

41

The use of unfinished post statements or tinik cloze procedure seems to
4.

< .

conattain the choice of answer to what is grammatically ol. semantically

11 consistent with the context so that most of the distractors clearly do

11 1

not fit. However, the intuitively more difficult vocabulary throughout

this series may counterbalance a possible easier format for selecting the

IIappropriate answer. Further, a number of correct answers do require pre-

vious knowledge of the concept or object. (See Tables B-7 and 3-8).

II

1

,1

31
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TABLE B-8

Features of cates-MacCinitie Rendiog Teet, Form 1, Subtext: Comprehension

1\

.

LEVEL: A

I,.

8 . r 0

CRAUE(S) 1 2 3 4,5,6

STIMULUS

Symbol .

, ,

sentences, questions, or

abort paragraphs

sentences, questions, or

short paragraphs

short to average

paragraphsl.

short to average.

paragraphs

Number 34 34 24 21

:Length 3-40 words R-70 words 25-60 words 30-75 words
.

Centant and
vocah. type

expert ore stories -
spoken vocabulary

meet experience stories with
spoken vocabulary
6 informational passages with
mixed vocabulary

12 experience stories with
spoken vocabulary
12 informational stories
with more literate vocnb.

almost all informational
selections with literate

vocabulary

RESPONSE.

Nature of choice choose 1 of 4 pictures

,

choose 1 of 4 pictures choose I of 4 words choose I of 5 words

Answer type interpretive interpretive m mainly factual mainly factual

Organization
mark picture that
" goes beat with"

mark picture that goes
best with or answer questions

complete unfinished
post sentences doze procedure

Distractor(R) mixed mixed mainly inconsistent mainly inconsistent

NUMBER OF ITEMS

On test 34 34 . 4R

.

52

Per passage 1 1
, 2 2- 3

TIME 25 minutes 25 minutes ' 30 minutes 25 minutes

Correlation with
vocab subtext .67 .111

j

.83

4 , 5, 6

.71, .70, ,77

50
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a

California Achievement Test (1970)

The publishers of the CAT provide three overlapping levels for the

elementary giades. The vocabulary subtest of Level I includes eight

subsections which are included to measure auditory discrimination,

visual discrimination for words and letters, as well as the more conven-

tional picture naming test and syn6nym selection. By grade 4 (Level 3),N*
vocabular .is primarily literate for the stimulW and mixed literate and

)conVersati ] al for the response. Stimulus format in the upper level is

4
a short phrase With syntactic context. The use of the mixed vocabulary

in 'the response may counterbalance the lack of semantic cues provided.

In the Cmprehension section, only a small number of reading passages

are used at each level, with answers which tend to require more factual

understanding than interpretive-analytic responses. Fmll the end of

grade 3 on, the selections are lengthy and from the content areas, with

a decidedly literate vocabulary. However, these factors tend to be

counterbalanced by the typ\ of distractor; wronrariswers are ofte\
---,/

clearly inconsistent with 'the context, making the choice easier than if

they were merely less likely interpretations. (See Tables B-9 and B-10).

34



TABLE 879

Features of California Achievement Test, F6-- , Subtest: Vocabulary

LEVEL: 1 i -, 2.
4

3
.

GRADE(S) 1.5-2.9 2,3,4,
.

4,5,6

.

STIMULUS

Symbol

(of 8 subtexts, 2

are vocab.)

1. picture
2. word

Part I. teacher reads
word

I

Part II. Word
word

a

.

Format 1. single picture I.

phrase- . II. phrase

1

!phrase

Type of vocab.-
.

1. conversational 2/3 literate
--I2. conversational ',1/3 conversational

'primarily literate

RESPONSE

Nature .of choice

1. one of four words
2. one of four worJ s

i

1

.

onL of four words

1

lone of four words

Answer type 1. picture: naming ---'

2. word: synonym

I. same word
II. synonym

, .

i

.g.

.
.

.

Organization 1. picture: word for
picedre

2. word; syncnym for hold
print stimulus

II. word for bold
print stimulus

word for bold
,print stimulus

.

.

.

i

i

Type of of vocab.
1. conversational II. conversational
2, conversational

,1/2 literate
1/2 conversational

-Distractors 1. picture: phonic
2. word: ? (unclear)

`I. phonic confusions some phonic

TOTAL NO. ITEMS .92 10 picture
15 printed, phrase

40 140

TIME 30 min. 13 min. , 10 min. 1

^....... T 1 I I
.

seueL41



/4 TABLEe B-10

Features of California Achidvement Test, Form A, Subtest: Comprehension

LEVEL: 1 - 2 3

CRAMS) 1.5 - 2.9 2,3,4 4,5,6

STIMULU11

reading passages
r

A. reference'skill material
N. passages '

A. reference skill material

B. multi-paragraphs

Number
S

,

A. 10 items
B. 5

A. 6 items
B. &

IV..l
19-100 words B. 50-160 words

.

B. 150-450 words

Content and
vocab. type

all experience stories--
with spoken vocabulary ,,.,--

R. 3 experience stories with
spoken vocabulary

2 informational selections

with sore literate vocab.

B. 4 content area selection:
with-literate vocabulary

RESPONSE

Nature of choice
1 of 4 words of phrases 1 of 4 words or short phrases 1 of 4 words,phrases, or

sentences 6

Answer type factual mainly factual
. .

.

mainly factual

Organization
finish post ,:;entente or

answer post question finish post statement finish post statement

Viktractor(s) inconsistent mainly inconsistent

'1"--

45

maInly inconsistent
----

42

NUMBER OF ITEMS

On, test 1

,..-

24 '

Per passage 2-6 2-10
.

( 2-10
.

TIME 16 ainutes ,35 minutes ' 35 minutes

Oortelatifin with

vocab. subtext .74 and .79

-,..

.74 Ad .79 .74 and .79



Comprehensive Tests of Basic Skills (1968)

The publishers of the CTBS provide two levels for the elementary

grades, but only Level 2 designed for grades 4, 5, and 6 was used in

this study. The vocabulary subtest at this level may be considered

literate for the stimulus and primarily literate for'the response.

Stimulus presentation includes the word to be matched plus an additional

word as a syntactic clue. Some semantic distractors are present in the

response choices.

In the comprehension subtest, most of the reading selections are

quite long and all are content area or literary selections. Most of the

answers require interpretation or analysis, but the distractors tend to

be mixed and the vocabulary is fairly balanced between literate, often

technical, words and the more conversational type words. These latter

two fart.:rs make the test easier and may tend to counterbalance the

.heavier demands on memory from lengthy reading passages and the increased

difficulty from the kinds of questions that require more thought. (See

Tables B-11 and B-12).
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0
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reatur,.s.cf Conpreilensive Te;t

LEVEL:

. -

TABLE B-11

of Onsic Skills, rorm Q, 5ubtest: Vocabulary

2

I.

%

C!ADE(S): 4,5,b
i

3

3STMI.US
Fi

Symbol
1

1
1

f
i

I
1

1

word
.

.

Formai i

1

t r

phrase
i - .

%
I ,

I-

Type of voc:Ib. 1
1 primarily literate i

1
i

1

RI:CP0),SE i

3.0 .

i

i 1
co

i one of four words
i

Nature cf c.:C.7e I.
i i

1Ansr r.-:P- synonym
1

i
1

1
word for .

0-flani;:11..ion
I

.1

underlined word
i t

i 2/3 literate
iTyre -f vocal'.

1/3 conversational I

2

Di.strccter,-, t
semantic

.

t

TOIAL N:'. ITET , 140
;t

,14 min. t

1

t

generalCONTENI AU.A ;

55



LEVEL:

GRADE(S)

I

STIMULUS

Symbol

TABLE B-12

Ft:attire:: of i..orn; Ti >t cif Liasic Ski I Is, rort Q. Subte-bt : optprelwnt;ion

2

4,5,6

mefitly rule i-

para passo5es

tr,

Ntmber 7

Lengtn

Content en0
vocab. typ-2

1/40

49 - 400 words

2 poems-mixed voal).
5 content area or
literary se1ections-

mixed

RESPONSE

Nature of choice'
cholco of 4 wprds or

pnrages

Amlwer type

OTT,Ani4;lt.101

Distractertg)

ma.inly interpretive

finishes post
,sentences

:mixed

NU:.: 6E1: Or ITI'S

.)r1

i
45

t:0-0,

1

4-9Per D.15.(2

lInF ) t

33 min.
I

1 t 1
!

Correlation vith

vocab. subtest



Iowa Test of Basic Skills (1971)

The publishers of the ITBS provide overlapping levels fa: grades 1

to 9. Only the level for grade 5 was used in our study. At this Level

11, the stimuli are literate words and are in a syntaCtic contekt. The

responses also are literate vocabulary including some semantic distractors.

The comprebdnsion subtest consists of 10 multi-paragraphs with a large

number of items. However, the time limits are more generous and the

se le tions are of a mixed nature in terms of content and vocabulary. These

latter factors wnich make the test easier tend to count rbalance those

that make it more difficult; that is, the questions which seem to require

a more interpretive kind of response most of the time. (See Tables B-13

and B-14),

1



TABLE B-13

reatures of Iowa Test of gasic Skills, 17orm Subtest: Vocahulary

LEVEL:
.

1 11

CRADE(S):
1

5

I

4 1

44"
1

STIMLLUS
i

I

Symbol
1

words t tf

H-
IEcrxat
i

phrase

1

.

Type of :.,ocab. i primarily literate

-i
.

.

RESPONSE:

.
1

Nnture of choice 1
one of four 'ord

-

Angwer type
i

synonym

, .

Organi:aLion
!

word for underlincd
, woru

1 ,

ot v ca).

Distr.:ctors

primarily literate

some semantic

TOTAL NO. ITEMS

TIME

CON:FEN: AEA

17 min.

f:eneral



TABLE B-14

Features of Iowa Test of Basic Sk ii is, Form 5, Subtest: Comprehension

LEVEL: .
.

. I

Ii

GRADE(S)

STIMULUS

Symbol

,

.

multi-parau.aphs

.

Number
10 (

.

Len;th
.....- 40-400+ words

.

Content and .

,

vocab. type
'-......, ...,

1 Poems-spoken vocab
Content area selecliots

mixed vocal.
2fstories-mixed vocab.

!RESPMSE /.

Nature of choice

. 1

,
.

I of 4 words, phrases, .

or

Answer type

,

more interpretive

tior nnsver post questions
s

:iliv.racter(s)
;nixed)

NUNBIR er IlY S

3n test

. .

74

Per pans.c.)
5-12 t

11:1:

/

55 min. 1

rreial.ion wittf

vocab. subtest

i

[
.81

59'

1

J


